In the present study, the amount of teacher talk in class and students' reactions is presented. For this purpose, twelve upperintermediate students (8 male and 4 female) were gathered and their interactions with the teacher and with each other were taperecorded for 45 minutes in five consecutive sessions. At the end, a structured interview with 8 open-ended questions with the aim of getting the teacher's opinion about teacher talk, its merits and demerits together with the amount of time needed to use it in different classes was administered and analyzed. The purpose of the research was twofold. First, it was deemed to see how much of the class time is allocated to teacher talk and student talk, respectively. Secondly, the paper sought to find the role of teachers' questioning. It was revealed that on average, some 70 percent of the class time was allotted to teacher talk, 20 percent to student talk and about 10 percent to other activities. It was found that the allocation of such time to teacher talk has various adva ntages and flies in the face of the view which underplays the role of teacher talk (especially in upper-intermediate and advanced levels) and encourages teachers to talk less. Meanwhile, it supports the claim that a skilful teacher uses questions in his teacher talk both to get feedback from the class for what he has taught, get the attention of the students to what he is going to say or do next, and gain the full control of the class.
Introduction
Second language learning/acquisition is one of the greatest concerns for anyone who is eager to study the way a person wants to learn/acquire another language (second/foreign) for his own personal purpose, either for his (higher) education, job opportunity, immigration or any other purpose that he might have in mind. Whether distinct from acquisition or not, internalization of a second/foreign language occurring in the classroom has its own features and characteristics two of the most important of which are classroom interaction between the teacher and students and also interaction among students. While the latter one has its own advantages for students' learning of the L2, the former one is even more important since there is a teacher who initiates by asking questions and there are students who answer. This is called "Teacher-student interaction". Therefore, it is of great necessity to give a careful reconsideration of the nature of teacher-student (classroom) interaction (Xu, 2010) . In a classroom interaction, there is "The exchange of thoughts, feelings or ideas, between two or more people in a cooperative manner. Through interaction with the teacher, students can increase their language store and so, improve their knowledge of language as much as possible. what a teacher and students do in the class, i.e., their behaviour, and also the strategies they use to carry out their roles so that they get to the desired result which is student learning. Since any classroom interaction consists of (Yanfen and Yuqin, 2010, p. 77) , we realize the classroom interaction. Teacher talk is usually viewed as one of the decisive factors of success or failure in classroom teaching (Xu, 2010) . This means that the amount of teacher talk can determine whether teaching in a specific classroom has been successful or not. Scholars have considered different roles for teacher talk. It has also been proven beneficial for learners in that it provides them with a specific opportunity to have more learning, questions and answers, and other activities. (Gray, 1997) . Too, a teacher may also use teacher talk to either asks questions or gives information in different areas depending on what he is teaching (Rex and Green, 2008) . Besides, teachers use different types of questions based on different factors some of which are the level of students, the type of materials they teach and their purpose of asking questions (Huang and Zheng, 2009) . In any language classroom interaction, there are usually three major types of questions to be asked in terms of the purposes of questions. These three types are procedural (to do with classroom procedures and routines and classroom management), convergent (to encourage similar student responses, or responses which focus on a central theme), and divergent (to encourage diverse student responses which are not short answers and which require students to engage in higher-level thinking) (Richards & Lockhart, 2000) Power, 2006; Price, 2003 to name but a few), they have mostly been carried out in ESL conditions while only very few ones have been done in EFL contexts. (Ma, 2006; Yanfen & Yuqin, 2010) . Besides, there has been almost no research done in an Iranian context in the aforesaid area to study classroom interaction and discourse in an English language class in an Iranian conte amount of teacher talk in upper-intermediate and advanced classes.
Methodology
This research is both quantitative and qualitative in design and aims to explore the quality of classroom discourse in an EFL classroom with the purpose of analyzing the kind of teacher talk used by an EFL teacher with 6 years of experience done in five consecutive sessions. Meanwhile, the type of student talk with the teacher and the way they are asked to respond to the teacher talk (questions) are studied here.
The participants
Twelve upper-intermediate students (8 male and 4 female) form the subjects of the study. Their age range is between 25 to 31. The class is held for 90 minutes in the afternoon three times a week. All of the students have started their English classes together and have been classmates for some 14 months.
Data collection
The data gathered for this study was through observation and also recording the voices of both the teacher and students (their class interaction) for five consecutive sessions. Of course, it should be mentioned that some 45 minutes of the whole class time was recorded in each session due to the limitations posed by the teacher for the authors of this paper.
Moreover, an open-ended interview with 8 questions was used with the teacher to get his opinion about teacher talk.
Analysis of the data

Analysis of teacher talk
Based on the observation and also the recordings, it was shown that (See Table 1 ) in each session, a range of 62% to 73% of the class time (with an average of 66.8% in the whole five sessions) was allocated to teacher talk and almost 20% to 25% (with an average of 22.6% in the whole five sessions) was allotted to student talk while the rest of the class time (5% to 12%) was spent for other activities such as working of the students together to think about questions or issues raised by the teacher to the whole class. In fact, each session, the teacher gave students specific time to think about a question in a group or consult with each other, gather their whole ideas in order to arrive at a specific answer. As to the types and percentages of questions asked by students we see that (See Table 2 ), the whole questions posed by the teacher were classified under three categories, namely procedural, convergent, and divergent. Table 2 ent responses that are not short answers and which require students to engage in higher-level thinking. In fact, these types of questions encourage students to provide their own information rather than recall previously presented information. Examples are, of 31% to 51%) and was used to encourage similar student responses, or responses which focus on a central theme. students to engage in high-level thinking in order to come up with a response but often focus on the recall of uestions (with a range of 11.5% to 15.5% of questions) which have to do with classroom procedures and routines and classroom management. They are used to Regarding the distribution of questions asked of students (See Table 3 ), different percentages were allocated to question types which the students either volunteered to answer, were nominated to do so, answered in chorus, or answered them himself. Looking at Table 3 , we see that most of the questions (49% -any response by students) in which the teacher did not seek any response from students and he only asked questions which the teacher did not ask questions of any specific student and sought voluntary responses. This shows that the teacher did not want to spot-check the taught materials. In fact, what he had in mind was to see whether or not what he 
Analysis of interview questions
The interview used with the teacher consisted of 8 questions, in two major categories, developed by the researcher himself. Since the teacher did not have any academic degree in English language teaching and had just gone to English language institute up to a high level (He technical terms and where necessary, the researcher gave him the necessary information. However, he had some 8 years experience in teaching at different levels.
Conclusion
Taking a second look at data analysis, one can see that since in any classroom interaction, more than half of (2010, p. 77) term, it can be concluded that teacher talk is a very important issue and so, students can learn a lot from the class interaction held between them and the teacher and by so doing, improve their knowledge of language. This means that, it is not merely an aimless talk to pass the time. In fact, it can be an explanation, description, simplification or other strategies used for teaching. Too, teacher talk can range from 17) to different types of information presented by the teacher about the course material, (Riegelhaupt and Carrasco, 2005; Yanfen and Yuqin, 2010) , sometimes even examples to pave the way for better understanding of difficult issues. Even, the types of questions asked by the teacher vary at different times of the class. Most of the time, the also to get students involved in higher-level thinking. When a student is asked a divergent question, he is required to give his own information and not provide the teacher with a memorized answer. (Richards & Lockhart, 2000) . However, little part of teacher talk was assigned to ask procedural questions, too so that the teacher could go concluded that not all the questions posed by the teachers in the classroom are for the purpose of really asking questions. In fact, some of them (Selfwhich are not real questions either. In fact, in these types of questions, the teacher seeks confirmation of students about what he is saying. (Ma, 2006) . One of the educational implications of the findings of the present study is that, since teacher talk is a very important issue in language classes, much more attention must be paid to it in teacher training centers and there should be consciousness raising for teaching students regarding the fact that much information can be given to students through teacher talk. Teaching students must also know that teacher talk can have much more varied roles than merely passing time. They can be even attention-gaining at times for what a teacher intends to say or what he wants to teach. This means that, teachers can gain the control of the class through teacher talk. Too, teaching students must be aware that not all questions asked by the teacher in the class are for the mere purpose of asking questions. Sometimes the questions asked by the teacher are rather informative. At other times, they are for the purpose of confirmation of what he has said. And still at other times, they are posed to make the students more attentive to the materials which are going to be taught.
Finally, it was revealed that despite the prevalent view which says that it is more advantageous to reduce TTT (Teacher Talk Time) and increase STT (Student Talk Time), because teacher talk is informative, explanatory and descriptive of course materials and helps teaching, it will not be helpful to reduce teacher talk even at upperintermediate and advanced level classes.
